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RESOx'lT OF THi: RATI0N.\L EVAEUATION O'P N.P.E 
( Al^nirvA PRALESEE ) 

chapter- I 

(PHIIDSaHIY MID OKTBCTIVES ) 

1 F.illDSOPir/ AHD CONCEPT OF NFE 

One of the ilreetive principles of our 
Constitution is to impart universal free and 
compulsory education to all the children of 6-il+ 
ai^e group. But, this directive has stayed on papex* 
as a directive, -without giving any direction. Though 
our intention, to maJte this possible, is healthy, 
yet the implomen tat ion aspect got bagged down, due 
to a number of reasons. We have been extending the 
5'ear of completion of "this scheme from time to time 
and now it starts as -But, a need is felt to 

think of som--^ alternatives so that, the achievement 
of the objective can be quickly completed. 

Though enrolment is satisfactory in our schools, 
yet the enrolment of girls, and scheduled castes and 
scheduled tribes is not that satisfactory. When this 
is the situation with enrolment, the situation of 
drop-outs is equally alarminjg. Out of every lOf 
children being admitted in Class I, only, U* 
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are completing class V and 25 are completinft class VII. 
The position of ilLnstructlonal materials and instructional 
aids is equally unsatisfactory in our schools. The 
primary education curricular is not in tune with the 
life needs of the children. That is why, the rural 
children are not enthusiastic to go through this 
type of education. Though, the slogan that * Education 
for all* has been there for the past 30 years, yet the 
present system of education is suited to only certain 
sections of the society. 

Reasons are many for such a pitiable state 
of affairs. But, mostly the reaaon appears to be 
economic children who donot attend school, usually 
do so because they have to help their parents, 
either in earning a few more rupees or in household 
affairs. Henc^ the parents develop an idea that It 
is batter for their children to stay in the house 
and help them in house, rather than attending a 
school for five house. Some of the -children, though 
they join the school, they usually do not complete 
the full five-year term, and it is resulting in a 
lot of wastage to the exchequer, Certa in other children 
stay in the same class for more than one year, 
thereby motivating them to drop-out of the school. 

t 

This a-gain,l3 due, to the defective system of 
education and instruction followed in the school 
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more so, in the case of children who are socially 
a nd economically bactavard. 

So, the three important reasons-the wastage 
the sta eolation and the lapse into illiteracy, have 
made the concerned authorities to think of a viable 
alternative to formal education ax^d the result is the 
introduction of the non-formal education. The Non- 
formal education approach is expected to work as 
a n alternative approach to supplement the efforts 
of the state in attaining the constitutional 
directive of universalization of primary education. 

i.i*"!. Concept of NFE . 

The non-formal education la neither casual 
nor incidental education. It is an organised 
system of educational activity carried on outside 
the framework of the establishment of formal system, 
whether operating separated or aa an important feature 
of some broader activity that is Intended to some 
identifiable learning clientele and learning 
objectives. It ha® flexible point of entry and is 
amenable for re-entry, it is a process of 
understanding the learner* s needs, their environment 
and social goals. It is diversified, flexible and 
open end. It is a way of maximization of human 
potental; it encourages critical overlook and 
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hoaltliy points of departure from formal system, the 
methods of teaching are learner-oriented and the 
content is based mainly on the immediate necessity 
of the clientele and the evaluation is functional- 
oriented. The goal is to provide educational 
facilities through non-formal prcg rammes to the 
tige-£^roup of 6-14 so as to realise the goal of 
universalization of elementary education as 
stiimlated in the constitution. It is meant to 
bridge the gap between those who have monopolised 
educational opportunities and there who are deprived 
of them due to various reasons. 

Won-formal education astern has certain 

facilities which are unique to it. The most 

important is that of tima. School hours and holidays 

con be at according to local needs. A Won-formal 

education centre does not need a separate building. 

They may be run in public places, school buildings 

or any other space provided by benevolent citizens. 

> 

These centres can use the facilities available with 
the local schools^ the formal school teacher can 
a lao act as the instructor in the NPE centres. 

These rules regarding admissions, attendance are 
not applica ble to the NpE centres. The teacher 
is allowed the freedom of ajusting convent sequences 
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ana periodicity to the speed of the students’ progress# 
students .irc not compeled to finish the course 
v/ithin a rigid time-limit. 

1,^. HOLE t^L STATUS OP THE PBDGRA MMB WITH RESPECT 
TO PORMAJj EDUCATION PEP GRAMME _ 

NPE prcjgramme con only supplement but not 
supplant till Formal education programme. NFS programne 
is a viable alte?rnativea to formal system. 

In regard to the role and status of NFE with 
respect to Formal Education, the following can be said: 
'1) The Competencies to be developed in NFS 
are" determined baaing on the competencies 
expected of a particular age-group in the 
formal system. 

2 ) A child who has completed the HFE programme, 
con join the main stream, l*e, formal stream, 
if ho so desires. 

3 ) The instmctional materials prepared for KPB 
are different from the formal stream, 

but the instructional proce-edures are almost 
the same. 

4) It is proposed to design bridge courses 

for the appropriate levels at the appropriate 
time so that a child can EWfitch over from 
non—formal stream to the fotpal stream. 
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1,3 Policy of NPB ProRrainme , 

As has already been mentioned earlier, NBE 
has come into existence in Andhra Pradesh as a viable 
alternati\re to Formal Education, 

The scheme has been introduced in An(3hra Pradesh 
during the year 197&-76 on an epcperimental basis for 
the age-group 6-14* At present there are about 17«45^ 
centres in the stage, covering 274 blocks in 23 
districts. An enrolment of 3»45»000 children have been 
covered in these centres* Besides this, 
centres covering an enrolmmt of 25,3*0 children 
exclusively for girls was opened in 1984“*85* -An 
amount of 654*95 lakhs under the State Sector and 
405,00 lakhs under Central sector were provided 
during the entire VI Plan period. The expenditure 
for the scheme is on 90:50 basis on behalf of the 
State and the Centre, One superior, will supervise 
the 60 Centres of NPE, 

• 'During the current year, i. e 1985-86 , 2880 
additional NPE centres at Primary level, 2800 centres 
at middle level and 2040 additional NPE centres 
exclusive for Girls at Primary level are proposed 
to be opened duly covering 1.98 lakhs children. 
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Cj- j.-^.eri a "o r Ic Ttion of o3ntrea/blocks t 

dolescting centres or blocks the 
follow nf 'ritcrla are followed:- 

'i'' "he ’'Tocl L ha”'xng the highest numberof non- 
eniclod children. 

2 ) Ihere la an urban range or a block with 

r": urban arcs, re headquarters with a good 
number of non-enroiled children, it is given 
preference, because it will be easier to 
Qo^'cr bhe children in such an area and all it 
will be easier to motivate these children and 
obtain results 3n a shorter period* 
j) V/liere tribal blocks are available in a district, 
a block having higher number of non-enrolled 
children is selected in preference to a non^* 
tribal a-r^a oven the latter has more number 
of ncn-enroO-lod children. 

r 

Ij.) TiVhilo selecting rural blocks otheo* than triba-1 
h2nck preference is given to blocks which are 
ecoUL'mically backward. 

5 ) As far as possible contiguous blocks are not 

selected, so that different area in a district 
will have an early imp a ct of this programme. 
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Criteria for sfcilcction of teachers ; 

1) Aa Instructor should necessarily live in that 
village preferably working in the local school. 
The priority is as follows; 

a) 2etirt,d teachers* 

b) local unemployed youth with Xth class’ 
qualification. 

c) Retired offlcers 5 clerks etc. 

2 ) Work in the RFE centre, should be subsidiary for 
the teaiher. 

3) Instructors involved in A-dult Education C^tre 
should not be employed. 

h) He diould not be involved in local politics* 

"I• h Objectives of NFE Prograiamo; ~ 

The curriculum and objectives ha ve been 
formulated separately for NFE in Andhra Pradesh* 

The curriculum has been partially Integra-ted in 
regard to Natural Science' and Social Sciences, 
whereas thd subject-wise curricular has been 
prepared for language (Telugu) and Mathematics* 

The curriculum in relation to Natural Science and 
Social sciences is problem oriented and need-based 
These two subjects are called the problem—are a-a. 
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The objectivts (instructional) predominantly 
ft'Und in the t_’oblcm area a are knowledge, skill and 
tvi^uae. These objectives are also incorporated 
.1 tbe R'ibj ect-Ti/l se curriculum for language and 
'b.ti.eji ttiLcs. The classification of objectives of 
Hi-Ton .cl «i''’ucution are as follows; 


\c’ade 2 .dc Objectives - 3 

SUPW Objectives 1 

Social Objectives 4 

Health o. Hygiene objectives 1 


Tx.e geioral objectives of KPE can be listed as 

foUows:- 

Tr develop skills in literacy, 

z) To teajh literacy and Maths with a fuiictional 
aparoa'Cli, 

3 ) To motivate the under preiveleged to commence 
learning and to continue to do so. 

^ 4) To motivate the drop-outs to come back into 
the educational fold (Multiple entry), 

5 ) To develop proper habits and attitudes among 
children for a healthy living. 

6) To train for occupation through work-experience, 

7) To hell) children in understanding and appreciating 
their environment with a scientific outlook, 

B) To bring out a relationship between educational 
programmes and needs. Interests, abilitde s and 
aptitudes of learners. 
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9) To develop a sense of citizenship. 

The course content in Hon-formal Educational 
proc^rammea is evolved keepin the above objectives. 

It may be that all students enrolled under non-formal 
jdLicntion nny not seek re-entiy into the formal system 
education. Therefore, we may be confronted with two 
streams of pupils, those who seek reentry ahd those 
who wish to equip themselves for life. Therefore, 
the curricula should Include not only linguistic ahd 
numerical skills, knowledge of environment-physical 
and social and minimum general education, but also 
some Work experience to develop skills for minimum 
employment and for training for an occupation of 
specific nature and training for citizenship. 

Therefore, the curriculum in jtfidhra Pradesh, is a 
mixture of formal and functional application. 

Whether it is formal or non-formal system of education, 
the strategy should be not to develop parallel systeraa 
of formal and non-functional education, with 
functional approach as a separate sub-system, but to 
operationalise the concept of functional education 
appro a h in the total system of elementary education. 



IKSTEUGTIOUAX MATERIAL 


2*i & 

2*2 Types of* materials: content and ob;jectives, 

numbe r of Text Boolig, approach and duration 

As reiiarclg the Instructional materials, 
text books for classroom use, teachers' guides, 
training manual and evaluation materials are 
prepared in the state for use an the NFS scheme. 

In Telugu language, 5 books are prepared 
for use in the centres. Ofit of these, one book la 
specifically prepared for use for childrens of 
tribal areas. 

In Mathematics, 4 books are prepared for 
use in the centres. 

In problem area a, i»e. Natural science and 
social sciences, 3 books are prepared for use in the 
centres. 

For each of these books, in all the subjects 

p* 

a teachers' hsind books is also prepared for use by 
the tea chers* 

A book on terminal competencies to be developed 
among childreim, who complete the phase I of NPB, la 
also prepared. 

Besides, a training manual fbr the training 
of field functionaries has nlso been prepared. 



Nj evaluation material, as such has been 
proparcd. However, each lesson is proviclecl with 
aleiiunte exercises for use by children and the 
instructors. 

2 .j .A spects of Text Books ; 

The textual material presented in the books 
are done, taking into cognizance, the abilities 
of the pupils. It has been presented on basis of 
the instructional objectives set out for the lesson 
and tlio subject,, The text books material l\as been 
prepared wi\h the ain of exploiting the maximum 
potential of i-he children. 

Illustrations are provided in the text books, 
wherever necessary a nd taking care to see that tley 
become a p-'rt of the lesson being igiven. 

Exercises have been provided at the end of 
each loosoii for the use of children and the 
instructive exercises have been provided with the 
aim of exploiting of the maximum potential of the 
chi Idren. 

bl menrlons of Text Books ; 

2* 4» 1 Academic 

In language, 5 books are prepared for use in 
the centres. Of these, i book is specifically preparec 
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foi’ use with tjie tribal children. In book I, there are 
21 themes in book II, 20 themes; Book III -.14 themes, 
jjook IV -16 thi-'mes an:'' in Book-'V -15 themes. Exercises 
h' 70 boui Tully provided in the text books, to exploit 
the maximum potential of the lesson. 

In Mathematics, 4 books are in use 14 different 
topics aa^e presented in these 4 books; which further 
sub-divicled into different thanes. In these 4 books; 
the topic-wiao distribution is as follows: 

Book 1-4; Book II- 6 ; Book III-10; Book IV-13» 

In pz’oMem areas, i«e. Natural Science and 
Social science, 3 books are prepared and are in use. 

In Book I, there are 11 topics; Book 11-14 topics and 
Book III-11 topics. Exorcises have been provided for 
each lesEjn. 

2*4*2 Sociolof^ical Phalvsia : 

Sociological objectives have been covered in 
all the text books vis-a-vis the instructional ob^ectiv-es. 
The content of objectives is adequately covered in 
exercises in langua ge, Maths and problem areas. 

Both for problem areas language and Maths, conceptual 
approach has been adopted the presentation of lessons. 

The themes closely related to the environments ibr which 
the books have been prepared* 

2.4*3. Linguistic .Analyala ; 

In regard to develop linguistic abilities, the 
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five books contpin the following teachable words; 

B^ok 1-300 ; Book 11-250;' Book III-106; 

Book 17-120; Book V-180 

Thh len^,th of the sentences is small in Book I 
and II whereas they are average In Books III, IV ahd 
V. The sentence patterns are satisfactory. The 
Communicability skill Is adequately covered, 

PaVchological A-nalVsis ;- 

The personal and social needs are adequateHy 
covered in language, Maths and problem areas, 

2.4*5 Physical .AnaXvaia ;- 

All the books in Telugu, Maths and problem areas 
are printed an 1/8 Demisize, The number of pages in 
each text books are as follows;- 



BI 

BII 

Bill 

B-IT 

B-V 

Total book 

Telugu 

70 

60 

72 

83 

1*4 

5 Books 

Maths 

32 

78 

132 

96 

- 

4 Books 

Problem 

Area 

lao 

132 

lip 

- 


3 Books 


Illustrations arc according to the geographical locations 
in problem areas and also for language and Mathematics. 

In the NPE programme adopted in the State, 
no supplementary receiving material is provided. 
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?.5» Il -.ol- 

Fc. v;rii*c Looks arc printed In the NPE 
piofii’airj'ii; ij ? Andhra Pradesh. However, teachers 
nan cl Lo'-ks ai’e printed. 






□HAFTill^ III 

instructional programme 


3*1 Nature a nd typea of teacher guideB*“general3/ 
aub.iect-wlae/book-^wlae. _ 

jt 

As has already ^eeh mentioned, there are 5 
books in Telugu, 4. in Mathematixjs and 3 in problem areas 
for class room use. Each of these class books has a 
Teacher* a Hand Book, to be used by the class teacher 
for effective class room instruction. These Hand Books 
are so prepared that they are both subject-wise and 
Book-wise, 

The teacher* a Hand Books include concepts 
to be covered, teaching technique, words to be explained, 
principles to be elaborated, lesson-wise exercises and 
assigiunents to be given to pupils (Evaluation). 

3.2 & 3.^ t INSTRUCTIONAL PROGRAMME SUGGESTED VIS-A-VIS 
ACHIEVING OP ACADEMIC, social, NATIONAL MD 
VOCATIONAL OBJBOTIVES; 

In the Non-formal education programme followed 
in Andhra Pradesh, a curriculum, training manual, 
teacher* s Hand Book, text bookB» Evaluation tools fbr 
terminal competencies are used, which are prepared by 
the state level resource centres, attached to SCERT, 

In all these books, methods of teaching are specifically 



17 

s.’up.fej'.sted* ?Tonie of the methods suggested are lecture, 
guesticu-uhSWer, drill, demonstration, observation, 
Uscov;ry, Lircussion, self-learning a-nd others. 

In •'ht Problen areas, the above methods 
cU’e RUggeotod for 'developing skills in numeracy, 
literacy among children. The same methods are aga in 
suggested at appropriate places for developing 
un";irohi;ioatil'ano s:'Cial awareness. 

Hand oooka for teachers have been prepared 
for the 3 text bocks in to problem area-s, which are 
being used .hok I consists of ■}•! Units; Book-Il, 
i2 Units; Book-III, ''2 Units. Bach stage in 
problem areas i. e. Stages II; III, and IV is taught 
for a period of 6 months each. To include social 
awareness, topics like education and literacy, community 
development, Entertainment, Nationality, Government, 
Culture anr. Cooperation are included. Similarly', to 
Inculcate environmental awareness, topics like food, 
water cloths, house, health, transport, communication 
national resources and science topics are taught 
through text books. The methods of teaching 
inclusive lecture, i^uestion-ansffer method, self-learning. 


Eiscussion and soon. 
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With record to subjectwige curriculuai, 
in iTTii.iu.'itie and mathematics, methods of teaching, 
lijce lecture, quest ion-answer. Drill, Demonstration, 
Observation, Discovery, Discussion and Self-learning 
‘ire suggested in the curriculum. In telugu, there 
are 5 Books,- B I, B II, D III, B IV, B V, with 61 
themes are prepared each book for each stage. 

Instruction for each stage is fbr a-period of 6 months. 
Similarly, in Mathematics there are 3 books - B-I ■ 

(stage -II) 3ook-II (stage-IIl) and B-IV (stage-IV) 

prepared ,fo r use in the c.lass rodm covering 86 themes. 

1 

The units include in languages are-Alphabet, sentence 

! 

construction, joint lette'rs, composition, punctuation, 

» 

scientific topics, good m!annera,‘ nature and environment 

lives of great neiv and ^ on. dimilarily, in Maths, 

Units like number and places^ Addition and substraction. 

Multiplication, Mensuration,' liCM/HCF, statistics, symmetry 

are Included for instruction in the centres. 

>> 

SUIW is not identified separately, though 
selected practices are being followed in the teaching 
at the centre level. 

I 

The beaching methods suggested in the curriculum. 
Teacher* s Hand Books and Text Books have a common line 
of approach. 
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In rcibfird to the achievement of Academic, 

Social National and VTcatiohal objectives are concerned, 

I 

au-ffici.jnt ca^e is taken to see that adequate coverage 
is made in all the subjects. These objectives are 
trios to be achieved through the instruction programme, 

Nature and type of training programmes . 

There are 2 types of orientation programmes 
being organised in A ndhra Pr-idesh - one is for 
instructors and another for supervision. The 
instructors course for I 5 days and the supervision 
course is for 5 days. 

3*5 CONTMT AND ABBAS OF TRAININQ PBQ GRAMMES ; 

A training manual is available for the training 
of supervision. Thoy are expected to discharge the 
following functions; 

i) S’orvej^ of Drop-outs and Non-school go mg' 
children, 

13) ComiTirnity Cooperation 
ill) Gloss room instruction 
Iv) Svaluatlon 
v) Maintenance of Records. 

In view jf the above functions, to conduct the 
training programme includes the followlng:- 
1 ) Need & Objectives of NFS 
ii) Pedagogical Principles 
ill) Psychological Principles 
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iv) Methodoloa^ & Evaluation 
v) Maintenance of Aocomts 
•vri) Attendance 

vii) Admission & stock Registers. 

The content includes both theoretical and 
pr,'’ctical aspects. A supervisor is expected to 
discharge ttie following functiona:- 

i) Identification of centres and instructors, 

ii) supply of teaching-learning materials, 

iii) Payment of Hemunerations. 

iv) regular Supervision, 

v) Guidance to the Instructors. 

The content of the training programme includes 

i) Need & Objective of NPE 
ii) Pedagogical & Psychological principles, 
ill) Methodology, 
iv) Evaluation, 
v) Administration topics. 


P 
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G HAPfflES 
CE.\rALUAa?ION ) 

4 .1 iiSvaluat.lon in IIB'B scheme, as followed in Ahdhra 
Pradesii is both summative and formative 
evaluation procedure are mentioned in the 
curriculum, teachers* £ulde and the teachers' 
manual. The utility ahd result of any programme 
is known through the evaluation that we Incoi^ 
porate of the scheme, NFE is no exception. 

This is why, the evaluation aspect of the 
programme is given due importance. 

4.2 Evaluation in centres is usually done, with 
two important objectives. One is to help the 
child learn better and the second is to 
improve the classroom instructions. With 
theoG two objectives in view, evaluation is one- 

i) Duriiig the teaching—learning situation il) 

At the end of the Unit and iii) at the end of 
the programme. These three are done continuously 
although the period that the child stages in 

the centres. 

The tools include, i) Teacher made reading tests 

ii) Teacher made writing tests; iii) Pupil's 
Assignment Iv) Dictation and v) Calculation. 

4.3 The Evaluation Procedures, so evolved are for 
both the-total area of learning a nd also -for 

Besides, th^ include scope for 


aubj ect areas. 
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(y,':lu^tin^' knowledge skills and attitudes^ The 
tools used for the purpose are the observation, 
oval tests, written assignments and Activity 
Based tests* Observation is both on the basis 
cf oral and group situation. Attitudes 
tov/ards society, habits and adjustment are 
evaluated through oral questions and 
ob soi’va’"-ions. 

4 *h As has already been indicated the evaluation 
attempts at formative scemmative, diagnostic 
aspects 
iu 5 * to 

As such, an evaluation of NFS programmes in ,/ 
the State, since it inception, has not been 
attempoCd yet. The present evaluation by the 
Ministry of Education is the first of its kind. 
Howe'/-Gr, evaluation of NFS prcg ramme has been 
done in selected districts and the report is 
already submitted. However, the report of the 
Working Group at the state level for rational 
analysis of curriculum and instructional material 
of Non-formal Education on the Academic aspects la 
presented. 

EVALaATlOH BEPORI OF CUREICULUM AHAlYSiS 
TOOL -I 

A separate curriculum has been formulated for 
non-formal education in ittidhra Pradesh. The curriculum 
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has been partially integrated in regard to Natural 
Sciences and Social Sciencesf where as the subjectwise 
curriculum has been prepared for language (Telugu) and 
Mathematics. The curriculum in relation to Natural 
Science and Social Sciences is problem-oriented and 
Need Based. These two subjects, put g together, 
are also known as pro ble nr-are as. The content is 
integrated with lifts more than 5 C>%» 

The instructional objectives, predominantly 
found in the problem areas are knowledge skill and 
attitudes. These objectives are also Incorporated 
in the subject wise curriculum for languages and 
Mathematics. The objectives listed out for non- 
formal education are as follows; 


Academic Objectives .. 3 

SUPif? Objectives ...........1 

Social Objectives ..........4 


Hoalth & Hygiene Objectives ....1 

The content of general and specific objectives 
is satisfactory. The statement of objectives In 
terms of behaviour and competency is satisfactory. 

In the pj*oblem areas, i.e. Natural Sclencje 
these are 6 topics, which are further subdivided 
into 147 concepts? SimilarHy in Social Sclerjces, 
there are 14 topics which are subdivided into 290 
Concepts. 
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In regrrd to subjdctwise curriculum, nothing 
hns teen mentioneJ in the language area. Instead 
of 61 thenoB have been prepared for instruction in 
the WFE centres. In Mathematics, 9 topics are 
provided v/hich are further subdivided into 86 
themes. 

With regard to Text-Books, 3 text books are 

j 

prepared for problem areas, 5 for Telugu and U. for 
Maths. In regard to the Time allotment, there will 
be 2 hours instruction daily for a period of 6 
mon '■hs for oach stage. 

Instrucbional ahd organizational aspects 
have also been suggested in the curfioulum which are 
as follows, Activities, Visits, Field trips, 

Collection, Blscussion, Demonstration, Observation 
(3nd axlilbitim Coverage of ob^jectives is satisfactory 
as specified in the currlculuin. The Evaluation 
practices have not been incorporated In the curriculum. 
These are separate tools for the purpose. 

The KFE programme in Andhra Pradesh, provides 
for multiple entry into the formal stream. But for 
these who dunot 3oih formal strea, care has been taken 
to provide necessary skills required for that eige- 
group. Besides, certain competenceJtcles have been 
developed in the child at the end of every 
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stac^r which has iiot been mentioned in the curriculum. 
This becomes clear on an examination of the text boohs. 

TOOL -2 

AT^ALYSIS OF INSTRUCTIONAL MATERIAL 

( PiilMAIQr LEVEL ) 
r 

This tool attempts at an analysis of 
instructional materials under Five parameters- 
pedagogical , Sociological, Linguistic, Psychological 
a nd Physical (section-l) and analysis of supplementary 
readers (aection -II) 
section-I 

i) Pedagogical Analysis ; 

In language, 5 books are prepared for use in 
the centres. Of these, one book is specifically 
prepared for use i’’ ith the Tribal children. All the 
themes mentioned in the tool, find place in the 
text books, besides, some more themes which have been 
incorporate d. 

In Book I, there are 21 themes, Look 11-20 
themes, Book III - 14 themes. Book TV - 16 themes, 
a nd Book V -1 5 themes Exercises have been fully 
provided in these text books to exploit the maximum 
potential of the lessons. 
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Tn MathfLiaticsf 4 boolca are prepared for use 
'in' the centres.’ '14 different topics are presented 
in these 4 hooks which are further subdivided into 
different theuea. Exordiaes have been fully- 
provided in fhSae "text'books, to exploit the maximum 
potential of the leasoha. lu 'these 4 books, -the 
topics wise diatrruction ie as follow a:- 
Book 1-4! Book II- 6: Book III-IO: Book I¥ -13!. 

In problem areas, l»e. Natural Science and 
Social Science, 3 books are prepared for use in -the 
centre3.1 A31 -the thc;me 3 nentioned in the tool, 

besides some more tnemes incorporated, find place in 
all the text oool'.e. In Book I there are 11 topics, 

Book IX-14 -onl Book III -11 Exercises have been fully 
proviLed in these text books, to exploit the maximum 
potential of the lessons. 
g>ciolo£.i<^al Analysis ! 

Sociological objectives have been fully covered 
in the instructional ob;jectives of language, Maths, and 
problur,s areas. The content of objectives is a 
adequately covered in the exercises in language, Maths 
and p'-’oblem areas. Bo-th for problem areas and language 
and •Mn'ths, conceptional approach has been adopted In 
the presentation of lessons, ^e themes closely 
related to tlie environments for which -the books have 
been prepared. 
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ill) Hnmlatlo AnalypilB ; 

In regarcl to develop linguistic abilities the 
five books contain the following teachable wonks - 
Book 1-300; Book 11-250; Book III-i06; Book IV 
Book V -180; 

The length of the sentences ie small in Books I 
and II whereas they are average in Books ill, W and V. 
The sentence patterns are satisfactory. The communi-f 
cability skill is adequately covered, 

iv) Psychological A-nalvaia ; 

The loersonal and social needs are adequately 
covered in Language Mathematics and problem areas. 

v) Phi’-slcal ^aiysis: 


A-11 the books in Telugu, Maths a nd problem 
areas are printed in 1/8 demlsize. The number of 
pages in each text book are as follows:- 



DI 

BII 

BXII 

nv 

B V 

- To tal Books 

Telugu 

70 

60 

72 

83 

104 

5 Books 

Maths 

32 

78 

132 

96 


4 Books 

Problem 

areas'1 20 

132 

lip 


- 

3 Books 


Illusbrations are according to the geographical locations' 
in problem areas and also for language a nd mathematics. 
section -II 

Supplementary Reader ; 

In the MI'S progranme adopted for Andhra Pradesh, 
no supplementary reading material la provided. 
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ro cL 

Mailyaia or Methods of Teaching and Training PropT'ammA 
£/jct'.on - 

'•) S/-<-3 tIiorI 3f T'Sachlr^,:; ; 

I'i tho .'i^a-formal education progra mme follov/ed in 
^\L I’n Pi’p-iarJi, a curriculum, a training manual, a 
tendisr* s Hand Book, text Books, evaluation tools for 
terminal coupetencies are used which are prepared by 
the state level Resources centres, attached to SGEKT. 

In all these books, methods of teaching are specifically 
mdntionod. Some of the teaching methods suggested are 
lecture, question-answer, Drill, Demonstration, 
Observation, Discovery, DisJUsaion, self-learning and 
others. 

In the problem areas, the above methods are 
suggested for developing skills In Numeracy and 

literacy .among children, same methods are again 

I 

suggested at appropriate places, for developing 
environmental and social awareness. 

Hand Books for teachers have been prepared 
for the three text books in the problem areas, which 
are In use today. Book-I consists of 10 units, 

Do,ok 11-12 Units and Book IXI-I 2 Units. Each stage 
in problem areas l.e. stage II, III, and IV is taught for 
a period of 6 months each. To inculcate social awareness, 
topics like education and literacy, comraunlly Development 



En bcrtalnmentj, i\ratlonElity, Government, Culture atid 
Cooperation ai’c tauglit. Similarly to inculcate 
environmental awareness, topics like 5bod, Water, 
Cloth.e3, House, Health, Transport, Communication, 
Natural Resources, Science topics are taught 
through the text tool's. The method of teaching 
include lecture, quest ion-answer method, self- 
learning, discussion etc. 

’.»ith regard to sutteetwise curriculum, In 
laiiguage and mathematics, methods of teaching like 
lecture, question-'answer, Drill, Demonstration, 
Observation, Disevoery, Discussion, and self¬ 
learning are suggested in the curriculum. In 
language, chore a-re 5 books-DI,' BII, Dill, BIY, DV, 
with 61 themes are prepared each book for each stage. 
Instruction for each stage is for a period of 6 months. 
Similarly in Mathematics, there are 3 books- Book-I 
(stage ~Il) Look II (i.Stage III) a nd Book IV ^Stage-iv) 
prepEired for use in the class room, covering 86 themes. 

I 

The units jncluded in language are-Alphabet, sentence, 
construction, Joint-letters, composition, punctuation, 
scientific topics, good manners, Nature and environment, 
lives of great manners. Nature and environment, lives 
of greatmen and so on. similarly In Maths units like 
number and places, Addition and substrcatlon 
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multiplication, mensuration, LCM/^iGF, statistics, 
symmetry are included for instructions in the 
centres- For each unit, an appropriate method is 
sUGgested. 

SUPW is not identified separately, though 
selected pi’actices are being followed in the 
teaching at the centre level. The teaching methods 
suggested in the curriculum. Teacher’s Ha nd DooS:, 

Text Books are satisfactory and there is a common 
line of approach. 

Section --‘TI 

1) Training programmes and personnel ; 

A 3epa''‘ate training mannual (non-formal training- 
Manual) is available for training the instruction. 

This is prepared by S*L.R.C. , with also the 
training agency. The training programmes include 
lectures ^.n Need and Objectives of NFE, Pedagogical 
Principles, psychological principles, methodology 
and Evaluation a nd maintenance of accounts, attendance, 
evaluation, admissions and stock register. This is 
for a period of 1 5 days. The instructors are 
oxpected to discharge the following functions;- 

i) Survey of Drop-outs and Non-schools going 
children, 

ii) Community cooperation '* 

iii) Glass room instruction. 
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iv) Evaluation 
v) Maintenance of Record a. 

An instructor ^ould be a working teacher, Xth 
class parsed, non-con troveraial and non-political 
individuMlo All the various methods of teaching ars 
followed. 

There is a separate training programme for 
supervision which is for a period of 5 days. A 
supervisory is a B.A/B. sc and D,Ed. The content in 
the traininri; progruJ^iTae include Need and Objectives 
of NFS, Pedagogical and Psychological principles^ 
IJethodiology and Evaluation besides administration 
aspects. 

A supervision is expected to discharge the 
following functions;6 

i) Identification of centres and instructors, 
ii) Supply of teaching—learning material 
ill) Payment of remuneration 
iv) Regular suporvxsion and 
v) Ouidance to the instructor. 

In regard to supervision tra ining, duration of 
the programme has to be increased and they should 
held frequently. The training programmes are 
satisfacdsoiy. 
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VJQL -H 

( -?SCGEDUES OP PUPIL EVALUATION) 

Evrilt ation TTOced'orea. are mentj.oned in the 
ouj? • j'^nlui , Teacher’s guide and the training manualo 

E'/'pluation in EPE centres, have got two important 
objectdvea "•Helping the child to learn and improving 
the seacaing with these two objectives in view 
evaluctinn is done during the teaching-learning 
situatjon (l). A t the end of the Uhit (u) and at the 
end of the irogramme (t). However, in this ate 
uhero is no final test being conducted at the end of 
phase I t'or purpose of certification for which 
proporjals are under i aider at ion. The evaluation 

is mostly i-'ternal evaluation-Normative and sujnmative, 
Gep.araoo evaloatlra tools have been prepared in 
language, ’la'hs and Px>nblera area which include l) 

Teacher male Beaoing Tests; il) Teacher made writing 
tests; lii.) Pupio.'s assignment; iv) Dictation and 
■'■) Calculation* ht; ef'raluation procedures, so evolved, 
one fov both total rr’ea of learning and also for 
subject ai’eas. The evaluation tools Include scope for 
e/aTuatlng knowledge, sklllg and attitudes. The tools 
u;-'^ for the purpose are the observation, oral test, 
vritten ass-g-imSints and activity based test 
cbservaLion is both on the basis of individual and group* 





Attitudes tciW^rt-ls a ^ . 

^ ^ gue^tlons a nd observ-.-^tion, 

also evaluated thr-ed^ ^ ^ 4. j. 

cates I6 not contemplation* 

Tile issUe of opovidinti ^ 1 j i 

^^^\jcted and marks are 

Summatlve evaluation i® 


l^^bits and ad;)ustinent are 


a-WaPded. 


^Valuation for tb® 


undertaken so far. T^^'® 

first of its kind. Howe^ef^ 
b@en done in selected distf^ 


state has not been 
^gjjt evaluation is the 
^valuation of KPE has 


ts a-nd report submitted. 


0 




LIST OF THE PARTICIPANTS OP THE RATIONAL EVALUATION 
WORKSI-CP IN ANDHRii PR^iDESH 


Dr. T. Govordh^n Rajj ** - - 
Lecturer NFE, 

SCERT, Alydosobad, 

Shrl jN, Furush'.rtliane Re 3, 
Lecturer, NFE, 
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• i ft 

Shri B. Illcsi Servothnna Rao, 

LLcturt,r, 

Departnent of Statistics, 
3EERT, Hyderat'^d. 

Snt, A. Susheeln Devi, 

Locturur 

Depnrtuent cf Evaluation, 
GCERT, HyclGr''b'iil, 

Shri G. Phaneondranath, 

Locturcr, 

Depcartnent of Evaluation, 
SCERTZ, Eylerato>l. 

Shri K, GOPAL lU.O, 

Science Supervisor, 

Dopattnent of Maldis <1 Science, 
SCERT, Hyder-'l’ad. 

Shri G. Jon'^n Mrdian, 
Covordinator (NFS) 

G' vermaent TTI Hedak, 

Hedak District, Hyderabad. 

Shri 3. Umi DnS, 

Cour'linatdjiPn (NFS), 

Governuent TTI iiclilabad. 
District + jidilatad, 



35 


LIST 0/ 01' a,iODP M^]?nua TO FMVLISS 

T Hj Toojjg avam^iioi^ 

Sliri l.C. Croswani 

Prrj’ct Coorciiiiator (lead) " Issam. 

Prof, J. rani Pantnhe 

Project Coordinator ( lead) Indhra Pradesh, 
ilios. Bela Qahri 
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Shr i, C. K. Hoh ap at r a 

Project Coordinator (lead) Orissa. . 

Shri, (j.ii, Charma 

Project Coordinator (lead) Rajasthan. 

Ihri. R.S. Lai 

Project Coordinator (lead) Uttar Pradesh, 

Prof. H.B. Ma.lumdar 

Project Coordinator (lead) 'rfest Bengal. 

ghri, ..U. ihmed 

dx, Birector of Elementary 

Edue-vtion (i'JPC) Issam. 

ghri T.D. Pr.ead Rao 

Jt. Director of School 

Education (liIPE) indhra Pradesh. 

Shri. B.K. landey 

Jenior Consult \nt (iJPU) Bihar. 

3hri. P.ll. Russia 

Jt. Director of Public Instructions 

(iJPU) Madhya Pradesh. 

ghri. B.C. Bindra 

Research Officer (I'JPS) 


Jammu & Kashmir. 
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Shri R.K. Esr, Joint Dirsctor of 

lutlic Ingtruction IFH 

9hri 3.M. Mohti, Joint Director 

3iiri R. J. Shirni, tJoint Director 

tiiDi }:e,su, Joint Director of 

3 3c on 1 iry 3 ’uc it ion 


Orrigi. 
Rijisthin. 
Uttir Drill 3ali. 

'rfost Bon'^il. 


l\ I jj. i 


xrofjaoor 3ityi Bhushin Director 

.'Ir. il,il, Eipoor, Senior I'ellow 
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Dr. 3.J.I. Nik^fi, issociite Fellow 
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